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Abstract: 
The project discussed here involved an online debating activity between Intellectual Property 
(IP) law students in Egypt and the UK, using a closed group on Facebook. It aimed to harness 
freely available social-media technology to create a space in which valuable discussion and 
learning could take place. We showed that Facebook can be a powerful educational tool to 
encourage active learning and usefully connect learners across continents. In enabling 
exchange of views between students in different jurisdictions, Facebook exposes students to 
different cultures and perspectives as well as different legal cultures and legal systems, while 
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also, importantly, enabling participants to identify commonalities. This debate focused on IP 
law, which is of increasing international importance, and specifically on the topic of access to 
medicines, which is highly contentious. Through the activity, students learned that they do 
not only need to learn the law, but also to appreciate the socio-cultural and political 
complexity underlying policy issues in different jurisdictions. On reflection, the Facebook 
debate definitely enhanced the study of IP Law through an interesting and enjoyable 
international, inter-cultural activity, led by staff and students, which successfully extended 
the classroom experience. 
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Project Inspiration and Goals 
Social media and web technology can be educational tools to encourage active learning. This 
has been well established,1 and was exemplified in an online debating activity that took place 
over a number of weeks using Facebook, between Master’s level students at Helwan University 
in Egypt and Newcastle University in the UK. It must be conceded at the outset that this was a 
small study, engaging a relatively small number of students.2 Nevertheless, it has yielded some 
interesting results and is worth replicating. While there are undoubtedly legitimate concerns 
about social media and Facebook in particular, and it is worth bearing in mind the exhortation 
to ‘proceed with caution’,3 Facebook provides a useful opportunity as a learning tool4 and can 
offer advantages over other educational platforms, enabling students to connect and share their 
learning over distance, in different jurisdictions. 
 
The idea to use social media to link students studying Intellectual Property (IP) in academic 
institutions in different jurisdictions was initiated during a series of workshops entitled 
Building Research Capacity in Technology Enhanced Learning that took place in Cairo, Egypt, 
in February 2015, under the auspices of the Newton-Mosharafa fund.5 Significantly, in linking 
the names of British and Egyptian physicists Isaac Newton and Ali Moustafa Mosharafa the 
                                                 
1 For example: Rex Wang, et al. ‘Tapping the educational potential of Facebook: Guidelines for use in higher 
education.’ (2014) 19.1 Education and Information Technologies 21; Paul L. Caron, and Rafael Gely. (2004) 
‘Taking back the law school classroom: Using technology to foster active student learning.’ 54.4 Journal of 
Legal Education 551. 
2 Five students at Newcastle Law School and 14 at Helwan University. 
3 N. B. Ellison, et al. ‘Negotiating Privacy Concerns and Social Capital Needs in a Social Media Environment’ 
in S. Trepte and L. Reinecke Privacy Online: Perspectives on Privacy and Self-Disclosure in the Social Web 
(Springer 2011) 19-32; J. P. Mazer, R. E. Murphy, and C. J. Simonds, ‘I’ll see you on ‘‘Facebook’’: The effects 
of computer mediated teacher self-disclosure on student motivation, affective learning, and classroom climate.’ 
(2007) 56(1) Communication Education 1–17 at 14 
4 H. Haverback, ‘Facebook: Uncharted territory in a reading education classroom’ (2009) 27 Reading Today 34; 
M. D. Roblyer et al. ‘Findings on Facebook in higher education: A comparison of college faculty and student 
uses and perceptions of social networking sites’ (2010) 13 Internet and Higher Education 134. 
5 Newton-Mosharafa Fund https://www.britishcouncil.org.eg/en/programmes/education/newton-mosharafa-fund 
 4 
 
fund aims to be a ‘true partnership’ between participating countries.6 Grants under this fund 
aim to encourage multi-disciplinary research, to foster long-lasting collaboration between grant 
recipients and their institutions, and to support research relevant to the economic development 
and social welfare of partner countries. Setting up the debate required co-operation among both 
computer science and law academics at three institutions, two based in Egypt and one based in 
the UK.7 The subject matter of the debate addressed the issue of the role of IP in the area of 
Access to Medicines, one of the global challenges targeted by the Newton-Mosharafa fund. 
 
Context: the Internationalization of Education 
Internationalization, has long been formally on the agenda of the higher education (HE) 
sector.8 However, it is often fairly limited in its aspiration, focusing mainly on attracting fee-
paying international students as well as establishing branches of universities abroad to target 
fee-paying students there.9 Consequently, the goals of internationalization have been 
criticised as focussed on accruing largely one-sided economic benefits to the home 
institution. Such a market-led view of internationalization, as well as being of dubious ethical 
merit, also ‘lose[s] the unique opportunities […] to enrich the educational and research 
experiences of students and staff and catalyse meaningful contributions of HE to global 
                                                 
6 Robin W. Grimes, and Claire McNulty ‘The Newton Fund: Science and Innovation for Development and 
Diplomacy’ (2016) 5.4 Science & Diplomacy <http://www.sciencediplomacy.org/article/2016/newton-fund-
science-and-innovation-fordevelopment- 
and-diplomacy> accessed 28 September 2018 
7 Dr Shaimaa Lazem Researcher at The City for Scientific Research and Technological Applications Research 
Center provided advice on how best to use the technology to achieve the educational goals. Professor Yasser 
Gadallah Dean of Egypt’s National Institute for Intellectual Property and Director of the Chinese-Egyptian 
Research Center, Helwan University, Cairo, Egypt, coordinated the debate in Cairo and Dr Bronwen Jones 
Lecturer in IP Law at Newcastle University coordinated the debate in Newcastle. Dr Lazem was attached to 
Newcastle University’s Open Lab during this period, therefore able to advise on technical issues.  
8 See for example Sheryl Bond ‘Untapped Resources: Internationalization of the Curriculum and Classroom 
Experience: A Selected Literature Review’ (2003) CBIE Research Millennium Series No. 7 
<https://eric.ed.gov/?id=ED549984> accessed 28 September 2018; Phillip G Altbach and Jane Knight ‘The 
Internationalization of Higher Education: Motivations and Realities’ (2007) 11 3-4 Journal of Studies in 
International Education 290 
9 Sue Robson, Internationalization: a Transformative Agenda for Higher Education’ (2011) 17.6 Teachers and 
Teaching: Theory and Practice 619-630 at 619 
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society.’10 Student exchanges under various schemes are examples of non-commercial 
international initiatives, but these are relatively limited, benefitting a comparatively small 
number of students. Social media has the potential to open up the possibilities of exchange in 
the sense of exchanges of knowledge much more widely. To counter the adverse image of 
internationalization it is important to promote approaches that contribute to mutual rather 
than one-sided benefit.11 
 
Internationalizing the Curriculum 
 
Robson cites numerous studies that criticise internationalization in education, where 
unreflective approaches reveal a lack of cultural awareness. By failing fully to engage with 
other communities, such attempts have been described as ‘a new form of colonialism.’12 
Thus, the many meanings of internationalization require constant re-examination if we are to 
become ‘an internationally-minded community’.13 Academic critique is a good means of 
exposing poor practices, but it is also necessary to positively develop sustainable activities 
that ‘promote the development of innovative pedagogies and inter-culturally sensitive 
practices.’14 This was a goal of our project. 
 
Social Media as an Educational Tool 
Meaningful international engagement should involve not only those students with the means 
to travel and study abroad, but also academics and students for whom this may not be feasible 
                                                 
10 Monne Wihlborg and Sue Robson ‘Internationalization of higher education: drivers, rationales, priorities, 
values and impacts’ (2018) 8:1 European Journal of Higher Education 8-18 at 10 
11 Monica McLean Pedagogy and the University: Critical Theory and Practice (Continuum 2006) 
12 Sue Robson, ‘Internationalization: a transformative agenda for higher education?’ (2011) 17.6 Teachers and 
Teaching 619 at 620 
13 Sue Robson & Yvonne Turner ‘Teaching is a co-learning experience’: academics reflecting on learning and 
teaching in an ‘internationalized’ faculty’ (2007) 12:1 Teaching in Higher Education 41-54 at 42 
14 Sue Robson, ‘Internationalization: a transformative agenda for higher education?’ (2011) 17.6 Teachers and 
Teaching 619 at 620 
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or even desirable. Technology makes this possible. It also provides opportunities for more 
‘culturally inclusive pedagogy’.15 Ellison et al have shown that a strong association exists 
between Facebook use and “bridging” social capital, creating bonds between communities, 
groups, and organizations regardless of societal divisions, race or class.16 Our Facebook 
project joined students from diverse backgrounds in Egypt as well as students from British, 
European, American and African backgrounds studying in the UK. 
 
In Egypt, Sobaih et al. recently investigated the openness of academics in Higher Education 
to the use of social media and found them keen to overcome ‘digital marginalization’,17 and 
explore its advantages. Indeed, consistent with our Facebook Debate initiative, they 
concluded that social media ‘could be further developed as a proper platform to bridge the 
digital divide between developed and developing countries.’18 They cited the same benefits 
we foresaw, in identifying the potential to, ‘encourage students to communicate, collaborate, 
participate and create in-depth learning through interaction.’ They also identified some of the 
potential risks of using social media such as privacy and security, noting that as long as these 
can be mitigated the regulation of social media in Egypt should be revised in order to capture 
the benefits.19 
 
                                                 
15 Sue Robson & Yvonne Turner ‘Teaching is a co-learning experience’: academics reflecting on learning and 
teaching in an ‘internationalized’ faculty’ (2007) 12:1 Teaching in Higher Education 41-54 at 42  
16 N. B. Ellison, C. Steinfield and C. Lampe ‘The benefits of Facebook ‘‘Friends’’ Social capital and college 
students’ use of online social network sites’ (2007) 12(4) Journal of Computer Mediated Communication 1168 
<https://doi.org/10.1111/j.10836101.2007.00367.x> accessed 28 September 2018 
17 Sobaih et al. ‘To use or not to use? Social media in higher education in developing countries’ (2016) 58 
Computers in Human Behavior 296-305 at 297 
18 Sobaih et al. ‘To use or not to use? Social media in higher education in developing countries’ (2016) 58 
Computers in Human Behavior 296-305 at 303 
19 Sobaih et al. ‘To use or not to use? Social media in higher education in developing countries’ (2016) 58 
Computers in Human Behavior 296-305 at 304 
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Connecting Institutions and Individuals 
Our Facebook project concept arose, in part, out of observed misconceptions, among students 
remote from each other globally, in their perception of issues relating to IP law and their 
expressed wariness about other legal systems. As Mahmoud Eid has so eloquently put it, 
‘Western political discourses and media portrayals tend to promulgate racialized Orientalist 
stereotypes, create a Muslim enemy Other, and depict Muslims as irrational, uncivilized, 
backward, threatening, corrupt, oppressive, deviant, exterior to the dominant culture, and 
uniquely fundamentalist Others,’20 so this is hardly surprising. Remoteness, both physical and 
imaginative make it very difficult to appreciate the history underlying other people’s 
thoughts, attitudes and actions. As Achille Mbembe has put it, ‘this problem of the “I” of 
others and of human beings we perceive as being foreign to us, has almost always posed 
virtually insurmountable difficulties to the Western philosophical and political tradition.’21 
Distance and foreignness contribute to the persistence of the legacies of postcolonialism and 
orientalism in both unconscious and conscious bias. But, by harnessing freely available 
online technology, students in different parts of the world, from different legal systems, who 
would never otherwise meet, were able to encounter each other and address important issues 
through collaborative learning, discussion, and debate. 
 
Discourse: Globalization, Postcolonialism and Orientalism 
Facilitating direct communication between individuals in active, critical engagement through 
debate was envisaged as a way of countering a view of Egypt (and the ‘Middle East’ more 
generally) as ‘ahistorical and essentialized’22. This is characteristically represented in 
                                                 
20 M. Eid, ‘Perceptions about Muslims in Western Societies’ in: M. Eid and K.H. Karim (eds), Re-Imagining the 
Other (Palgrave Macmillan 2014) 
21 Achille Mbembe, On the Postcolony (Wits University Press 2015) at 2 
22 Nicola Pratt, ‘Identity, Culture and Democratization: The Case of Egypt’ (2005) 27:1 New Political Science, 
69-86 at 74 
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Huntingdon’s The Clash of Civilisations,23 which simplistically pits a virtuous West, whose 
values are developed and unassailable against an inferior, dangerous, and ‘other’ ‘rest of the 
world.’ Such discourse exemplifies Said’s observation that ‘the power to narrate, or to block 
other narratives from forming and emerging,’ is an essential feature of imperialism, ignoring 
inconvenient complexity.24 The Facebook project aimed to ‘deconstruct binary 
representations of Egypt/the “West” [and] stress the heterogeneity of both the “West” and 
Egypt,’25 destabilizing and countering the essentializing discourse. 
 
The continuing legacy of colonialism, or postcolonialism, as well as orientalism26 remain real 
concerns in legal education. Postcolonialism refers to ‘a legacy of the past that continually 
[…] irrupts into the present’27 and can be seen in enduring imbalances of power, which may 
be found in contemporary globalization. The protection of IP has been ‘globalized’ through 
the World Trade Organisation (WTO)28 and the attached Agreement on Trade-Related 
Aspects of Intellectual Property Rights (TRIPS) Agreement.29 The consequent ‘“colonising” 
effects of TRIPS on developing countries,’30 has been clear from the outset, with potentially 
devastating consequences long-identified,31 making IP a topic that demands postcolonial 
analysis. 
                                                 
23 S. Huntingdon, The Clash of Civilisations and the Remaking of World Order (Simon and Schuster 1988) 
24 Edward Said, Culture and Imperialism (Vintage 1994) xiii 
25 Nicola Pratt, ‘Identity, Culture and Democratization: The Case of Egypt’ (2005) 27:1 New Political Science, 
69-86 at 89 
26 Edward W Said, Orientalism: Western Conceptions of the Orient (Penguin 1978). 
27 Graham Huggan, (ed) The Oxford Handbook of Postcolonial Studies (OUP 2016) xvi 
28 WTO Agreement: Marrakesh Agreement Establishing the World Trade Organization, Apr. 15, 1994, 1867 
U.N.T.S. 154, 33 I.L.M. 1144 (1994) [hereinafter WTO Agreement]. 
29 Agreement on Trade-Related Aspects of Intellectual Property Rights (TRIPS), Apr. 15, 1994, Marrakesh 
Agreement Establishing the World Trade Organization, Annex 1C, 1869 U.N.T.S. 299, 33 I.L.M. 1197 (1994) 
[hereinafter TRIPS Agreement]. 
30 Andreas Rahmatian Neo-Colonial Aspects of Global Intellectual Property Protection (2009) 12.1 The Journal 
of World Intellectual Property 40-74 at 42 
31 Bernard Hoekman and Arvind Subramanian ‘Egypt and the Uruguay Round’ Policy Research Working Paper 
1597 The World Bank Europe and Central Asia and Middle East and North Africa Technical Department, 
Private Sector and Finance Team (May 1996) <http://elibrary.worldbank.org/doi/book/10.1596/1813-9450-
1597> accessed 28 September 2018 
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Legal orientalism arises when the primary discourse available, and the only one taken 
seriously, is that of the west. It occurs when non-western legal systems are treated as exotic 
objects of merely peripheral interest and ‘othered’ to the point of irrelevance. Thus, to the 
extent that non-western legal systems figure at all, the focus of any serious study is on 
western systems of law.32 In this way, the contribution of non-western law and thinking about 
law is diminished both historically and in the present. Under the British occupation of Egypt 
British legal education was conducted in Egypt, as a means of transmitting ‘colonial 
knowledge’ and embedding imperialism. By emphasizing a positivist approach to the law, the 
law school curriculum was designed to discourage moral challenge.33 Suspicion of the 
motives behind the internationalization of education is, therefore, clearly justified and 
postcolonial critique of international law and legal education, imperative. 
 
Postcolonialism and orientalism, concern the continuing legacy of the power relationships 
established during the colonial period. They are perpetuated through unreflective attitudes 
and assumptions that consciously or unconsciously continue to entrench the dominance of the 
West. If not addressed, this legacy of colonialism is easily subsumed into an accepted 
discourse that goes unchallenged and may be further embedded in law. Where individuals 
across the jurisdictions do not know each other there is an element of inevitability to this 
imbalance. The debate project, therefore, aimed in a limited way, to respond to these issues 
by connecting Egyptian law students studying in Egypt with students from various 
                                                 
32 Gamal Moursi Badr, ‘Islamic Law: Its Relation To Other Legal Systems’ [1977-1978] The American Journal 
of Comparative Law 187 
33 John Strawson, ‘Revisiting Islamic Law: Marginal Notes from Colonial History’ (2003) 12 Griffith Law 
Review 362 at 363; See Goadby, Frederic Introduction to the Study of Law: a Handbook for the Use of Egyptian 
Law Students (Butterworth 1910) University of Toronto Library 
<https://archive.org/stream/introductiontost00goaduoft#page/ii/mode/2up> accessed 2014 and commentary by 
John Strawson, ‘Orientalism and Legal Education in the Middle East: reading Frederic Goadby’s Introduction to 
the Study of Law’ (2001) 21.4 Legal Studies 663 at 670 
 10 
 
backgrounds studying in the UK, providing an opportunity to correct biases through real 
information exchange. 
 
Discourse: Challenging a Historicist View 
The advancement and teaching of IP law has a tendency to be historicist in nature,34 
promoting the protection of IP as a vehicle for progress35 and emphasizing a connection 
between the protection of intellectual creations and an idea of development.36 Colonialism, 
too, however, was once promoted as a form of development.37 The inevitability of a 
connection between IP and development rests on a number of assumptions that may not stand 
up to close scrutiny so it is important not to passively accept a ‘faith-based approach to IP’38 
but, rather, challenge assumptions through informed debate. There is a great deal of 
scholarship that suggests the benefits of accepting existing IP law and continuing to press for 
stronger IP protection may lie with the already developed nations that shaped IP law.39 They 
have profited from being able to shape the system and adjust to it gradually, something that 
                                                 
34 Karl Popper, ‘The Poverty of Historicism I’ (1944) 11 Economica New Series 86; Popper, Karl ‘The Poverty 
of Historicism II A Criticism of Historicist Methods (1944) 11 Economica New Series 119; Popper, Karl ‘The 
Poverty of Historicism III’ (1945) 12 Economica New Series 69 
35 Idris, Kamil Intellectual Property: A Power Tool for Economic Growth WIPO 
<ftp://ftp.wipo.int/pub/library/ebooks/wipopublications/wipo_pub_888e.pdf>accessed 28 September 2018 
36 See e.g. R.M. Olwan ‘Intellectual Property and Development: Theory and Practice’ in: Intellectual Property 
and Development (Springer 2013); Ruth L. Gana (Okediji), ‘The Myth of Development, the Progress of Rights: 
Human Rights to Intellectual Property and Development’ (1996) 18 Law and Policy Law Journal 315, 331; 
Nachane, D.M. ‘Intellectual Property rights and the WTO: A Southern Perspective’ (1998) 17 Annuaire Suisse de 
Politique de Développement 25-46, <https://journals.openedition.org/aspd/723> accessed 28 September 2018; 
Primo Braga, C.A. “The Economics of Intellectual Property Rights: A View From the South”, (1989) 22 
Vanderbilt Journal of Transnational Law 243-264. 
37 See Goadby, Frederic Introduction to the Study of Law: a Handbook for the Use of Egyptian Law Students 
(Butterworth 1910) University of Toronto Library 
<https://archive.org/stream/introductiontost00goaduoft#page/ii/mode/2up> accessed 2014 and commentary by 
John Strawson ‘Orientalism and Legal Education in the Middle East: reading Frederic Goadby’s Introduction to 
the Study of Law’ (2001) 21 Legal Studies 663 at 670 
38 Lemley, Mark A. ‘Faith-Based Intellectual Property’ (2015) 62 UCLA L. Rev. 1328  
39 See among others: Peter Drahos and Ruth Mayne (eds) Negotiating Intellectual Property Rights: Between 
Coercion and Dialogue: Global Intellectual Property Rights: Knowledge Access and Development (Palgrave 
Macmillan 2002); R.M. Olwan ‘Intellectual Property and Development: Theory and Practice’ in: Intellectual 
Property and Development (Springer 2013); Keith E. Maskus, ‘Intellectual Property Rights and Economic 
Development’ (2000) 32 Case Western Reserve Journal of International Law 471; Chris May and Susan Sell, 
Intellectual Property Rights: A Critical History. (Lynne Rienner Publishers 2006).  
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was denied to developing countries.40 Ensuring mutual, rather than one-sided benefits, 
requires a critical approach to the meaning and nature of development as well as the 
appropriateness of IP rules. Lemasson and Bond explain the role that universities have to 
play, even in economically straitened times, in ‘preserving the values and principles that 
support an open sharing and exchange of knowledge, as well as concern for equity and 
justice.’41  
 
It is noteworthy that the drafting of the TRIPS agreement ‘was the culmination of a general 
strategy on behalf of the US government and the European Union to force developing 
countries to adopt multilateral agreements in sectors that they had hitherto resisted’.42 Egypt 
and other developing countries strongly opposed TRIPS, before ultimately accepted it under 
pressure.43 Post-TRIPS, there is an expectation that ‘the global intellectual property ratchet 
will continue to be worked by the United States and the EU in their economic interests, with 
only minimal consideration being given to the interests of developing countries.’44 However, 
with sustained scrutiny and critique new directions may develop. 
 
Facebook as A Forum for Debate 
We chose the debate format to encourage critical thinking, to challenge orthodoxies and to 
provide a structure and focus for discussion and interaction between the participants. The 
activity was designed to enhance the study of IP through an interesting and enjoyable inter-
                                                 
40 Elangi Botoy Ituku, ‘From the Paris Convention to the TRIPS Agreement: A One-Hundred-and-Twelve-Year 
Transitional Period for the Industrialized Countries’ (2004) 7 The Journal of World Intellectual Property 115;  
41 J-P Lemasson and Sheryl Bond (eds) A New World of Knowledge: Canadian Universities and Globalization 
(International Development Research Centre 1999) at ix 
42 Christopher May Intellectual Property Rights: A Critical History (Lynne Rienner 2006) 
43 See for example Ahmed Abdel Latif, ‘Egypt’s Role in the A2K Movement: An Analysis of Positions and 
Practices’ in Nagla Rizk and Lea Shaver (eds) Access to Knowledge in Egypt (Bloomsbury Academic 2010) at 
28 
44 Drahos Peter ‘Developing Countries and International Intellectual Property Standard-Setting’ (2002) 5.5 
Journal of World Intellectual Property 765-789 
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cultural activity that would ‘extend the classroom experience.’45 The activity took place over 
a period of several weeks, using a closed group on Facebook.  
 
A publication describing a similar approach among Education students in South Africa, 
helped identify benefits and pitfalls of debating over distance using technology.46 However, 
the earlier South African internet debating experience used email rather than social media 
because they lacked ‘an integrated learning management system [so] had to be creative with 
what software was available’.47 In our case, more than ten years later, there were plenty of 
available integrated online environments available from which to choose. Although other 
platforms were discussed, we concluded that Facebook is ubiquitous internationally and 
students are generally comfortable using it for private use.48 It has also been assessed 
positively as an educational tool providing a space in which valuable discussions could take 
place.49 Facebook was, therefore, selected as the appropriate platform for the debate due to its 
accessibility, the space in which valuable discussions could take place, and appeal to different 
types of learner.50 There were a number of steps involved and practical obstacles to 
overcome, which are discussed below. 
 
                                                 
45 Julia E. Rodriguez, ‘Social media use in higher education: Key areas to consider for educators.’ (2011). 7.4 
Journal of Online Teaching and Learning http://jolt.merlot.org/vol7no4/rodriguez_1211.htm accessed 28 
September 2018 
46 Cheryl Hodgkinson-Williams and Markus Mostert ‘Online debating to encourage student participation in 
online learning environments: a qualitative case study at a South African university.’ (2005) 1.2 International 
Journal of Education and Development using ICT <https://eric.ed.gov/?id=EJ1057838> accessed 28 September 
2018 
47 Cheryl Hodgkinson-Williams and Markus Mostert ‘Online debating to encourage student participation in 
online learning environments: a qualitative case study at a South African university.’ (2005) 1.2 International 
Journal of Education and Development using ICT <https://eric.ed.gov/?id=EJ1057838> accessed 28 September 
2018  
48 M. D. Roblyer et al. ‘Findings on Facebook in higher education: A comparison of college faculty and student 
uses and perceptions of social networking sites’ 13 (2010) Internet and Higher Education, 134 
49 Rex Wang et al. ‘Tapping the educational potential of Facebook: Guidelines for use in higher education’ 
(2014) 19.1 Education and Information Technologies 21 
50 Kyparisia A. Papanikolaou et al. ‘Designing learner-controlled educational interactions based on 
learning/cognitive style and learner behaviour’ (2006) 3.1 Interacting with Computers 356 
<https://doi.org/10.1016/j.intcom.2005.11.003> accessed 28 September 2018 
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The first few weeks, during which the students and academics ‘got to know each other,’ 
introducing themselves via Facebook, reacting to and commenting on posts, were especially 
important in ensuring that the participants felt part of a community that included not only 
their colleagues where they were studying but also the team of students in the other 
jurisdiction. It seemed to work well, with one student posting after the debate that, “we've 
learned a lot in this debate, also how to cooperate as a team and interact with other opinions. 
It was a really good period for all of us.” Some of the anticipated benefits in terms of the 
depth of exchanges and insights into comparative law did not materialize; at least that we can 
see. However, the scope of this first attempt at a Facebook debate was quite modest in terms 
of time and focus. It can be seen as a starting point, getting students talking to each other, 
breaking down barriers and creating relationships. To that extent, the pilot has undoubtedly 
been successful. The lessons from the experience are still unfolding, and it should certainly 
be repeated. 
 
Selection and Motivation of Participants 
Voluntary or Involuntary? 
Without fully integrating the Facebook debate into the respective courses participation had to 
be voluntary. This meant that students received no formal credit for participation; therefore, in 
order for students to join in they had to be persuaded of the benefits. The six students at 
Newcastle were explicitly told that the topic of the debate would be examined in their end of 
year exam and, although all students were invited to join the online debate, participation 
remained voluntary. The Helwan team was much larger than the Newcastle team, at 14 
members. One Helwan University student suggested there was a degree of compulsion with 
respect to joining the debate. This is certainly a way of ensuring participation, but the 
participant suggested that it would have been better to allow participants to volunteer. 
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Nevertheless, even if participants felt some pressure to participate, those Helwan University 
students who provided feedback (11 out of 14) were very positive about their experience. At 
Newcastle, five students actively participated out of the total of six51 and only three provided 
feedback. A larger group at Newcastle may have given more interesting results, but those who 
participated contributed a great deal and communicated both through feedback and anecdotally 
how much they had benefitted. 
 
Self-Motivation or Credit Incentive? 
While acknowledging some external pressure, even if that stemmed from the desire to appear 
willing, self-motivation was certainly a very important factor. The smooth running of the 
debate and active participation of members suggests that motivation was maintained 
throughout. Participation was time-consuming and a minority of respondents complained of 
lack of time and clashes with other deadlines with one student stating in feedback, ‘I have an 
extremely heavy workload at present so found it difficult to give the debate the time it 
deserved.’ It is certainly worth monitoring workload issues more closely to ensure that the 
students are not overloaded.52 However, the majority of respondents felt that it, ‘worked well 
due to the flexibility it allowed.’  
 
The time investment was similarly onerous for staff, meaning that workload implications are 
significant for both staff and students53 so it may be worthwhile considering allocating credit 
                                                 
51 The student numbers for IIP in the year we conducted the debate. The previous year there were 13 students 
and the following year we had 27 students. A bigger group may have spread the workload. 
52 José-ReyesRuiz-Gallardo, JoséL.González-Geraldo and SantiagoCastaño ‘What are our students doing? 
Workload, time allocation and time management in PBL instruction. A case study in Science Education’ (2016) 
53 Teaching and Teacher Education 51 available at <https://doi.org/10.1016/j.tate.2015.10.005> accessed 10 
October 2018 
53 Richard Collier discusses work-life balance and cites a number of studies on this in R. Collier ‘We're all 
socio-legal now - legal education, scholarship and the global knowledge economy reflections on the UK 
experience’ (2004). 26.4 Sydney Law Review 503 at Footnotes 83 and 145 
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for such an activity, and integrating it more fully into the IP courses due to the commitment 
involved. This would have implications in terms of assessment, among other things, but would 
ensure that participants could more easily see the value of the time spent. 
Social Media Controversy 
It was noteworthy that participants continued to discuss the IP issues raised even after the 
activity officially concluded, suggesting that it had an extended impact. One Newcastle 
participant joined the Facebook group after the debate had finished although he had followed 
the debate process throughout. He expressed legitimate concerns about Facebook. However, 
when he eventually did join the group he made very valuable contributions. In the post-debate 
evaluation questionnaire he stated, 
 
‘the debate course was extremely interesting and very well run. I personally have privacy 
concerns regarding Facebook [which] limited my participation in this exercise.’ 
 
This indicates that perceptions of social media impact students’ feelings about joining such an 
activity. Social media has been a subject of controversy,54 with the apprehensiveness about 
privacy and integrity frequently cited.55 In addition, in countries such as Malaysia, social 
media, especially Facebook, are regulated ‘mostly for political reasons.’56 The situation in 
Egypt is similar,57 so the decision as to whether and how to use Facebook as an educational 
tool in different jurisdictions should be made cognizant of the risks and opportunities. 
                                                 
54 Heng Xu et al. ‘Information Disclosure and Online Social Networks: From the Case of Facebook News Feed 
Controversy to a Theoretical Understanding’ (2010). AMCIS 2010 Proceedings 
<503http://aisel.aisnet.org/amcis2010/503> accessed 28 September 2018 
55 Mike Moran, Jeff Seaman and Hester Tinti-Kane ‘Teaching, Learning, and Sharing: How Today’s Higher 
Education Faculty Use Social Media’ (2011) Babson Survey Research Group https://eric.ed.gov/?id=ED535130 
accessed 28 September 2018 
56 Vimala Balakrishnan and Gan Chin Lay ‘Students’ Learning Styles and their Effects on the Use of Social 
Media Technology for Learning’ (2016) 33 Telematics and Informatics 808-821 at 818 
57 See e.g. Rasha Allam ‘Egypt-Media Landscape’ (2018) European Journalism Centre , 
https://www.researchgate.net/profile/Rasha_Allam/publication/326572199_Egypt-
Media_Landscape/links/5b56e49845851507a7c44256/Egypt-Media-Landscape.pdf> accessed 5 October 2018 
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Subject Matter 
Intellectual Property and Access to Medicines 
The topic of IP law is well suited to debate, being highly contentious and of increasing 
international importance. IP comprises highly technical subject matter, law students are 
frequently destined for international roles, and IP is global in its reach, requiring sensitivity 
and critical insight into its scope, effects and the multiplicity of contexts in which it has an 
impact.58 The World Intellectual Property Organisation (WIPO) claims that, the IP system 
‘strike[s] a balance between the interests of innovators and the public interest, providing an 
environment in which creativity and invention can flourish, for the benefit of all.’59 However, 
it is important to assess critically what preconditions are required for the system to work 
effectively and fairly. 
 
The WIPO Development Agenda,60 adopted in 2007, aims to promote a ‘development-
oriented intellectual property culture, with an emphasis on introducing intellectual property at 
different academic levels and on generating greater public awareness of intellectual 
property.’61 This Agenda should be consistent with the United Nations (UN) millennium 
development goals,62 which the UN Development Program (UNDP) has built on through an 
expanded set of sustainable development goals.63 The importance of addressing poverty, 
                                                 
58 M. Peng et al. ‘History and the Debate Over Intellectual Property. (2017) 13(1) Management and 
Organization Review 15 <doi:10.1017/mor.2016.53> accessed 28 September 2018;  
59 ‘What is Intellectual Property’ WIPO Publication No. 450(E) 
<http://www.wipo.int/edocs/pubdocs/en/intproperty/450/wipo_pub_450.pdf 3> accessed 28 September 2018 
60 ‘Development Agenda for WIPO’ <http://www.wipo.int/ip-development/en/agenda/> accessed 28 September 
2018 
61 Peter K. Yu ‘Intellectual Property Training and Education for Development.’ (2012) 28.1 American 
University International Law Review 311-353 at 316; 
Peter K. Yu ‘Teaching International Intellectual Property Law.’ (2008) 52.3 St. Louis University Law Journal 
923 
https://scholarship.law.tamu.edu/facscholar/389/?utm_source=scholarship.law.tamu.edu%2Ffacscholar%2F389
&utm_medium=PDF&utm_campaign=PDFCoverPages accessed 28 September 2018 
62 UN General Assembly resolution A/RES/55/2: United Nations Millennium Declaration 
<http://www.un.org/millennium/declaration/ares552e.pdf> accessed 28 September 2018 
63 The UNDP Sustainable Development Goals came into effect in 2016 
http://www.undp.org/content/undp/en/home/sustainable-development-goals.html accessed 28 September 2018 
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hunger, education and health are common to all development goals. IP academics and 
students should question whether IP regulation is, indeed, aligned. 
 
The TRIPS Agreement means that IP law has been significantly harmonised, with minimum 
standards, globally. TRIPS, therefore, dictates domestic regulation of IP,64 which impacts on 
the existence of and strength of IP protection in certain sectors, in certain jurisdictions, and 
could impede transfer of the very technology that could potentially solve vital problems. This 
is most obviously the case in global health65 and nutrition, areas which illustrate why 
evaluating international and domestic regulation to ensure an appropriate balance is an urgent 
priority. It was for this reason our debate focused on the issue of Access to Medicines. 
 
Law and Policy 
When Egypt joined WTO/TRIPS, the World Bank predicted significant costs and 
difficulties.66 For the UK, which already met TRIPS minimum standards, there has been 
negligible impact.67 Consequently, the perspectives of IP students and professionals in such 
different jurisdictions differ. However, this may be unappreciated. Because IP legislation is 
experienced differently in Egypt and the UK, students need to understand the complex 
underlying policy issues in different jurisdictions as well as the law. In the debate, we aimed 
                                                 
64 TRIPS Article 1(1). Members shall give effect to the provisions of this Agreement. Members may, but shall 
not be obliged to, implement in their law more extensive protection than is required by this Agreement, provided 
that such protection does not contravene the provisions of this Agreement. 
65 See among others e.g. Cullet P. “Patents and medicines: the relationship between TRIPS and the human right 
to health.” International Affairs, January 2003, 79(1): 139-160. ‘Essential Medicines and Health Products: WTO 
and the TRIPS Agreement’ WHO http://www.who.int/medicines/areas/policy/wto_trips/en/; Correa, Carlos M. 
‘Public Health and Intellectual Property Rights’ Global Social Policy  2 (2002) 261-278; Roffe, Pedro et al. 
Negotiating Health: Intellectual Property and Access to Medicines (Earthscan 2006) 
66 Bernard Hoekman and Arvind Subramanian ‘Egypt and the Uruguay Round’ Policy Research Working Paper 
1597 The World Bank Europe and Central Asia and Middle East and North Africa Technical Department, 
Private Sector and Finance Team (May 1996) <http://elibrary.worldbank.org/doi/book/10.1596/1813-9450-
1597> accessed 28 September 2018 
67 E. Su, 'The Winners and the Losers: The Agreement on Trade-Related Aspects of Intellectual Property Rights 
and Its Effects on Developing Countries.' (2000) 23(1) Hous J Int'l L 169 
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to air all views and challenge orthodoxies, in part by enabling students to interact directly 
with students in another jurisdiction. 
 
Comparing Legal Systems 
Direct, meaningful contact means that students encounter ‘other’ legal systems, not only 
Common Law or Civil Law but also Islamic Law. As Egyptian International lawyer and 
academic Gamal Moursi Badr rightly complained in 1977, ‘Islamic law has not been getting 
its fair share of attention from comparative law students in the West.’68 Study of Islamic law 
(Shari’a) is still very much a niche subject for comparative lawyers and Wael Hallaq felt it 
necessary in 2009 to write that, ‘any mention of Shari’a provokes distaste and even fear.’69 
However, Shari’a has been the source of legislation in Egypt since the Egyptian Constitution 
was amended in 1980 and this was affirmed in the Constitution of 2014. Through their 
contact on Facebook, students have the opportunity to gain insights into different legal 
cultures and identify commonalities as well as differences in perspective. In this way, a more 
inclusive and enriching discourse may evolve with orientalist myths demystified. 
 
Language 
Choice of a Common Language? 
The decision to debate in English was pragmatic but problematic. We should be aware that 
global use of English, ‘far from being a solution to the dismantling of “unequal power” 
relations in the world, English is in fact often part of the problem.’70 As Phillipson has noted, 
‘acceptance of the status of English, and its assumed neutrality implies uncritical adherence 
to the dominant world disorder unless policies to counteract neolinguistic imperialism and to 
                                                 
68 G. Badr, 'Islamic Law: Its Relation to Other Legal Systems.' (1978) 26(2) Am J Comp L 187 
69 W Hallaq, An Introduction to Islamic Law (CUP 2009) at 1 
70 A. Pennycook, The Cultural Politics of English as an International Language (Routledge 2017) at vii-viii 
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resist linguistic capital dispossession are in force.’71 Without fully exploring the issue here, 
we acknowledge the problems inherent in our choice of language and further acknowledge 
our regret that some students found language to be a barrier. We attempted to address the 
disparity through our choice of topic and materials and by encouraging students to challenge 
apparently accepted views. Our flawed decision was made because none of the students at 
Newcastle University knew Arabic and many of those at Helwan University were proficient 
in English. English was, therefore, the chosen common language, although this was not 
universally true. After the debate 28.6% of Helwan University participants stated in their 
feedback that language was a barrier. In future debates it would be desirable to accommodate 
more diversity of languages and ensure greater inclusion. 
 
Translation 
Accommodating more languages would introduce more complexity, but should not be an 
insurmountable problem, especially as translation tools improve. Currently, although 37.7% of 
participants stated that they used translation tools for posts and comments, they were highly 
critical of such tools, saying that while Google Translate was ‘useful sometimes’, it ‘is quite 
poor at translating sentences’ and is ‘not good enough’. A number of participants expressed 
frustration and dissatisfaction with this aspect of the debate, but their criticism was generally 
self-directed, focusing on their own perceived deficiency in language skills, rather than 
criticism of the debate structure. However, one participant specifically asked whether it would 
be possible in future ‘to conduct the debate or parts of it in Arabic?’ This would be certainly 
be desirable, but would require some adjustments including greater use of translation tools, 
which as mentioned above are less than perfect. It would also mean posting a greater balance 
                                                 
71 Robert Phillipson The Linguistic Imperialism of Neoliberal Empire (2008) 51 Critical Inquiry in Language 
Studies 1-43 
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of subject material in the languages of all participants to ensure that exposure to different 
languages is more evenly spread. 
 
While acknowledging the reality that a common language may be more convenient, and it may 
still be appropriate to conduct the final debate in English, the learning process should be more 
inclusive. This may enhance cultural exchange by provide opportunities for explanation and 
translation. 
 
Emoticons 
Emoticons (emotion icons) have been found to be more than just stickers to add to text. They 
have a particularly useful role in online education, which lacks the usual interpersonal social 
environment. It has been pointed out that ‘one way people make up for the lack of nonverbal 
behaviors and cues in primarily text-based environments is by using paralanguage, 
specifically emoticons.72 A summary of literature on emoticon use concluded that emoticons 
can help enhance communication between students and teachers, contribute to personalised 
feedback and helpfully soften critical feedback.73 In our project, Facebook was helpful 
because along with the option to use other non-text based options such as images and videos, 
it embeds a useful but limited range of emoticons such as ‘likes’ and other emoticons. Such 
visual means of expression may help those with a passive knowledge, but who lack 
confidence to express themselves publicly in text, nevertheless, to feel part of the community 
and engage actively in debate.  
 
                                                 
72 Goetzen and Krisjansson (2007) cited in Joanna C. Dunlap et al. Chapter 8, ‘What Sunshine Is to Flowers: A 
Literature Review on the Use of Emoticons to Support Online Learning’ in Sharon Y. Tettegah and Martin 
Gartmeier (eds) Emotions, Technology, Design and Learning (Academic Press 2016) 165-182 
73 Joanna C. Dunlap et al. Chapter 8, ‘What Sunshine Is to Flowers: A Literature Review on the Use of 
Emoticons to Support Online Learning’ in Sharon Y. Tettegah and Martin Gartmeier (eds) Emotions, 
Technology, Design and Learning (Academic Press 2016) 165-182 
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Debate Process 
Pre-debate Preparation 
In preparation for the debate the proposal and rationale were presented at international 
conferences aimed at teachers and researchers in IP.74 The project was well-received, and 
useful comments and suggestions were applied where possible. Post-debate feedback was 
conducted using an Online-Web form, which most of the participants completed. 
 
Adding Participants 
Each staff member set up a Facebook account specifically for the debate and, as administrators, 
only staff could add students. The group was closed and it was possible simply to link to the 
dedicated debate group and interact solely within the group. It is unnecessary to add students 
as ‘friends’ and preferable not to do so.75 This mitigates the risks mentioned earlier. In future 
more thought could be given to ensuring a clear separation between private and personal 
accounts. Seventy percent of students used their personal accounts during this debate. This 
made it difficult at times to screen out personal information. However, all the staff participants 
created separate profiles. In future all participants should create separate accounts for the 
purpose of the debate. The effect of this, however, could be to detract from the ease of use and 
familiarity that Facebook offers. 
 
                                                 
74 B Jones, Using Digital Tools to Facilitate Intercultural Knowledge Exchange and Collaboration in the Field of 
IP’ 34th ATRIP Congress, Cape Town, South Africa, 27-30 September 2015. B Jones, ‘Knowledge Exchange 
and Collaboration in the Field of IP: Using the Web to Cross Cultures’ EIPTN Annual Conference Sofia, 
Bulgaria 3-6 July 2016; Riga, Latvia 29-30 June 2015. 
75 E. L. Estus ‘Using Facebook within a geriatric pharmacotherapy course.’ (2010). 74(8), American Journal of 
Pharmaceutical Education 1–5. 
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Introducing the Debate 
The debate process started at the beginning of February 2016, immediately engaging 
participants through Facebook tools such as announcement, content-sharing and discussion.76 
The first post announcing the debate was posted on January 28th, 2016 stating, 
This group has been set up as a forum for debate between students of intellectual 
property law at Helwan University in Egypt and Newcastle University in the UK. 
We hope it will make studying intellectual property more interesting and provide a 
wider and more international perspective. 
We hope that at the end of this process you will have a better understanding of issues 
in international intellectual property but also that you have enjoyed the process, and 
learned about different cultures and made valuable links and friendships. 
 
Debate Policy 
The Debate Policy set out the parameters and provided clear guidelines from the outset. It 
addressed ethical issues and online behaviour. Behaviour guidelines required students to, ‘be 
respectful of others who use this site, stay on topic, and keep comments concise,’ as well as 
‘not to use language that is offensive, inflammatory or provocative (this includes, but is not 
limited to, swearing and obscene or vulgar comments), break the law, attempt to log on using 
another user’s account, or make any commercial endorsement or promotion of any product, 
service or publication not relevant to the discussion.’ 
 
In addition, students were advised that the coordinators would, ‘moderate the posts and delete 
any abusive, racist, sexist, homophobic or inflammatory comments, comments considered to 
be spam, sensitive personal information, or posts that advertise commercial activity or ask for 
donations. The guidelines clarified the fact that coordinators would ‘monitor all comments’ 
and would not publish any that breached participation guidelines.’ 
                                                 
76 A. Pai, , J. Stenerson and M. Gaines, ‘Enhancing student learning through web 2.0 and social networking 
technology’ (2013) 
<https://www.nyu.edu/frn/publications/reinventing.liberal.education/Pai.Stenerson.Gaine.html.> 
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In order to ensure that everyone read it, the ‘pin’ tool ensured that the Debate Policy remained 
the first thing participants would see when they logged in. Facebook automatically marked 
both of these important posts as ‘seen by everyone’ once all participants had clicked on the 
links. 
 
Profiles and Introductions 
Staff and students introduced themselves, their institutions and the area they live and study in 
using text and photographs. Surprisingly, no one took up the option of using video or audio but 
this is something that could be developed later. Many of the Helwan LLM (Master of Laws) 
students’ profiles were already practising in the area of IP and some had senior positions in IP 
institutions. For example, a Helwan University student, in her introduction said, “Hi, I am [x] 
I studied bachelor of information systems and programming, and now I work in field of 
intellectual property since 2001 in the Egyptian administration Trademarks and Industrial 
designs as examiner.” It is possible that the Helwan cohorts greater experience of IP law may 
have contributed to their winning performance. 
Another Helwan University student introduced himself by stating: 
“Dear all, I am [x], I am graduated from faculty of law Cairo university, EGYPT and I 
am currently a lawyer at civil law, I would like to add IPR to my office, so I thank all the 
group” 
The post was liked and seen by the other participants, and in response the student wrote: 
مكعيجشت جاتحم انا ماركلا ىئلامز اركش 
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This was one of the few posts in Arabic so it stands out as an example, particularly as it came 
near to the beginning of the debate. The translation tool on Facebook allowed it to be easily 
and accurately translated as, “thanks my dear colleagues I need your encouragement.” More 
integration of translation tools and support for students to post in the language of their choice 
may encourage wider participation. 
 
A Newcastle student introduced himself, by saying: 
“Hey everyone! I’m […] and I'm from Newcastle as well as studying there; I also do 
International Business Law like [the others]. I come from a non-law background but I am 
enjoying the new methods of learning. I hope this debate is very enlightening for 
everyone involved. Thanks ” 
A response from a Helwan University student was: 
“You are welcome dear [x] :). Have a nice time with this debate.” 
The use of emoticons in both these posts as well as ‘likes’ in a large number of other posts had 
the effect of creating a positive and friendly atmosphere, which set the tone for the debate 
throughout. 
Asynchronous v Synchronous Debate 
Choosing between real time debate and asynchronous debate, and oral and written means of 
debating, were dilemmas resolved in favour of asynchronous, written submissions. With 
English as the debate language, an asynchronous debate was more likely to attract maximum 
participation. A synchronous, real-time debate, while more exciting and challenging, could be 
off-putting to anyone who felt uncertain of their English proficiency. Similarly, it was 
decided to conduct the debate in writing rather than orally. Students could discuss the issues 
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in any language and take a collaborative approach with time to edit and proofread before 
posting. This proved effective. Posts frequently represented the combined efforts of the group 
although participants could, and did, post as individuals. A number of Egyptian students said 
they enjoyed the discussions but did not write any posts, however, they did check the 
Facebook debate page regularly and comment using emoticons. 
 
The Debate Question 
Should the duration of pharmaceutical patents be extended and compulsory licensing further 
restricted in order to encourage innovation? 
Each team was allocated a position to argue as a means of challenging assumptions and 
received wisdom. The Helwan team was assigned the ‘yes’ argument and the Newcastle team 
the ‘no’ argument. Without exploring their personal opinions it was impossible to predict how 
closely the positions would correlate with their true opinions, but it was thought at least 
possible that the in both cases students might be inclined to adopt the contrary opinion. Playing 
‘devil’s advocate’ in this way provided an opportunity to inhabit the perspectives of others, 
forcing participants to interrogate different positions in order to construct their argument. In 
requiring participants to argue from a position they may not themselves hold, they may develop 
a better understanding of opposing arguments, whether or not it caused them to change or 
strengthen their own views. Following the debate students were encouraged to continue the 
discussion, this time expressing their own opinion. Illustrating that to an extent context and 
opinion are correlated, one Helwan University student posted, 
“Dear Colleagues, I hope every thing is going well with all of you, I was asked […] to 
express what I really think regarding the debate questions which were about 
pharmaceutical patents period and compulsory licensing, […]  
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Had we had more time available, at this point it would have been worth encouraging further 
discussion on Facebook with all students and, ideally, providing an opportunity for a 
synchronous discussion via video-link as requested by some participants in feedback. 
Materials 
In the lead-up to the debate relevant materials were selected and posted. Initial sources included 
hyperlinks to relevant treaties and domestic IP laws. Other posts included links to texts 
discussing the historical and philosophical basis for IP. Subsequently, articles and videos were 
selected to provide a range of opinions on controversies relating to the topic. Before the debate, 
links relating to debating skills, critical thinking, and constructing effective arguments were 
posted. A range of media was key to maintaining student motivation as was alerting student to 
the length of texts or videos. Videos were generally shorter than five minutes and texts carefully 
considered in terms of length as well as clarity of language. This aimed to meet student needs 
in terms of language, accessibility and help balance commitment to the debating activity with 
the other demands.  
Intervention 
When participation appeared to flag, a coordinator commented on a video to draw attention to 
it, pointing to its controversial nature. This interfered with the process and, with hindsight, it 
would have been better not to comment and remain neutral. In post-debate evaluation one 
participant quite rightly picked up on this and stated ‘You shouldn't express your personal 
opinion at all’. This point has been well-taken. The activity should be as student-centred as 
possible. 
The Debate 
The debate process began at the beginning of February 2016 with the first four weeks devoted 
to discussion of the materials posted. The debate question was posted on March 3, 2016 and 
the debate took place over a one-week period. On March 7, the teams posted their initial 
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arguments from the point of view of the position they had been allocated. On March 8, each 
team was invited to extend their arguments and address specific points identified by the 
coordinator. Both teams posted further submissions in response to the points identified on 
March 10. Ideally, given more time, the debate teams rather than the coordinator should have 
identified weaknesses in their opponents’ arguments, which would have made the activity more 
student centred. However, with time-pressure a significant factor, the intervention seemed 
justified. The winning team was announced on March 17. On March 18, students completed 
the post-debate survey. 
Excerpts from the Debate 
 
Helwan Team’s Intial Submission 
 
First, we present our compliments for your great efforts during the last period.  
Also for allowing us (Helwan team) to participate in this debate. And giving us the 
opportunity to gain effective scientific communication skills […] Our mission was to argue in 
favor of extending the period of pharmaceutical patents and restricting compulsory licensing. 
A meeting was held between us (Helwan team) we discussed and debated in this topic and we 
had some facts. 
The pharmaceutical industry is one of the most important industries for people. And if there 
is no medicine, people will be exposed to extinction. As many epidemics have killed 
thousands of people like (Cholera, Hepatitis C, and others). Without the efforts of scientists 
in research and development to invent drugs that can treat those diseases No one can 
alleviation the pain. For every new medicine comes to life or to the patients, pharmaceutical 
companies spent a lot of money, time, research and effort to approve this new medicine. 
 
Newcastle Team’s Initial Submissions 
Hello everyone! These are certain arguments that we have come up with :) 
Patents should not be extended at current lengths and compulsory licensing should not be so 
restricted. 
First, we have to note that while pharmaceutical companies are indeed businesses, they are not 
a typical business with a typical product. Their primary aim should be to help people and further 
health advances. Once they break away from this goal, and become too focused on the money 
making aspect, their primary purpose becomes lost in the rat race of corporate money making 
which doesn’t make sense because their products are not typical retail products, but often life-
saving, necessary tools.[…] 
 
Newcastle Team’s Initial Submission (addition arguments) 
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Hello everyone, with respect to the topic at hand, my primary sentiment is to support the 
arguments raised by both student x and student y. Further to the arguments they raise, I am 
sceptical of the current patent extension regimes. The main rationale justifying this scepticism 
is the relative ease with which patents may be renewed. […] 
 
Discussion and Evaluation of Students’ Arguments 
The debate submissions show an appropriate degree of formality as expected. However, the 
tone of the arguments is also friendly and indicates a genuine connection between the students. 
The Helwan team openly express their pleasure in participating. The Newcastle team’s 
submission is introduced in a rather more informal way, with the use of an emoticon in addition 
to text achieving the softening effect described earlier. The substance of the debate arguments 
was detailed, thoughtful and well-structured and reflected the time and effort invested by the 
participants. 
After announcing the winning team, in this case the Helwan University team, the coordinator 
acknowledged individuals for their contributions, in addition to posting a reasoned debate 
result. Ideally, the method by which the winner of the debate is decided should have been 
determined by guidelines agreed in advance. However, in an oral debate where debaters are 
present it is fairly common for judges to decide on the spot and the decision is not necessarily 
reasoned. Nevertheless, it is good practice to provide reasons and it would have been better to 
have decided on assessment criteria beforehand. Here, the post-hoc criteria applied were fairly 
standard, likely to have been the same as those that would have been previously determined, 
and it was made quite clear which team won and why. 
 
The prize was a ‘virtual’ cup, prompting good-natured banter among the students about the 
type of reward they would prefer—clearly outside the scope of our resources. Their responses, 
however, showed how ‘strategic use of emoticons can inject a, “sense of personality, familiarity 
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and closeness, along with various degrees of solidarity and alignment.”’77 Each individual 
participant’s contribution was acknowledged and those who did not contribute by writing posts 
were also acknowledged. Branded Newcastle University pens, bags and key rings, were 
distributed. Newcastle students congratulated the Helwan team. They followed their 
congratulations by suggesting that Newcastle would win ‘next time’. The joking tone of the 
exchanges between the students at the end of the debate suggested that they had built up quite 
significant friendly relationships even in the short time of the debate. 
 
In order to allow for reflection and discussion after the debate the page was maintained and 
kept open. Students were encouraged to continue interacting and the activity continued, with 
further interesting contributions, for some time after it had formally finished. 
 
Feedback 
Following the debate Dr Jones visited the students at Helwan University in Cairo to discuss 
their perceptions about the project. All students had the opportunity to provide feedback via 
online questionnaire and all respondents were positive about debate’s usefulness. Explaining 
why they joined the debate, although it carried no credit, and was certainly time-consuming, 
respondents cited factors such as learning more about IP in relation to work and/or studies, 
exchanging ideas and gaining exposure to different perspectives as well as teamwork. One 
respondent sought further study in the UK. This is consistent with Sue Robson’s expectation 
of mutual benefits accruing from innovative and inclusive pedagogies.78 All respondents rated 
their experience positively saying it helped motivate them, develop their ideas more deeply, 
                                                 
77 Joanna C. Dunlap et al. Chapter 8, ‘What Sunshine Is to Flowers: A Literature Review on the Use of 
Emoticons to Support Online Learning’ in Sharon Y. Tettegah and Martin Gartmeier (eds) Emotions, 
Technology, Design and Learning (Academic Press 2016) 165-182 
78 Sue Robson, ‘Internationalization: a transformative agenda for higher education?’ (2011) 17.6 Teachers and 
Teaching 619 
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give purpose to their IP studies and communicate effectively. They all said they would 
participate in a future similar debate. Significantly, students requested a follow-up synchronous 
debate, which on this occasion time-constraints made impossible. This would be worth 
considering in the future. 
 
Conclusion 
Critical thinking that aims to challenge and expose assumptions and biases should be at the 
heart of any academic course. ‘To think critically is to work with the fault lines’, and thus 
requires, ‘witnessing, endless vigilance, interrogation and anticipation’.79 Since the IP 
students we teach today may be in a position in the future to influence the shape of the law in 
the future it is important that they should be exposed to a range of perspectives on relevant IP 
issues, which have international implications. Exposure to different legal cultures and 
societies across a range of jurisdictions may result in more informed and sensitive decision 
making. Connecting IP students from Egypt and the UK to debate IP issues via Facebook has 
been a valuable exercise, although it can be improved and developed in future debates. It is 
an approach worth repeating, is cheap, motivating, and relatively easy to adopt and adapt to 
any discipline. 
(Anyone interested in obtaining a list of the links and resources used during the debate is 
welcome to contact Dr Bronwen Jones by email at Bronwen.jones@ncl.ac.uk) 
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